Characteristics of outstanding school-based support

1. The trainee was provided with a comprehensive induction at the beginning of the placement and is being supported throughout the placement

· “Welcome pack” (eg school’s values and aims, staff handbook, where to find school policies, protocols, school newsletter, prospectus, CPD opportunities)

· Make trainee feel part of the school

· Keys and access to ICT, staff professional development resources/library, etc

· Place to work, register/mark book

· Meet department colleagues and other relevant staff, including Headteacher

· “House-keeping” and well-being information; who to contact if absent/ill

· Health and safety issues

· Finding their way around the school/ appropriate familiarisation tasks

· Activities to encourage trainee independence

· Monitor trainee’s well-being (eg “5 things I have been successful at this week. 5 things I have worried about this week” – discussion with Professional Tutor) 

2. The trainee has been given an appropriate timetable for this stage in their training

· Appropriate range of age groups (Placement A may be more focussed on KS3 but should always include KS4)

· An ability range

· Groups with appropriate “make-up” of pupils

· Classes from a range of teachers, where possible

· Teachers of groups are supportive of and familiar with demands of SCITT

· Relevant schemes of work and appropriate resources are available

· School mentor has discussed when to start teaching each group so that there is a phased start to teaching based on trainee’s readiness and needs

· Times are allotted each week for meetings and study:

Meetings: with school mentor (1 hour)

                with professional tutor (1 hour)

Study: Subject Studies programme (1 hour)

          Addressing Subject Knowledge action plan (1 hour)

          Professional Studies programme (1 hour)

          Observation of other teachers

          Planning and preparing lessons with tutor/class teachers

          Work on assignments / portfolio

3. The professional tutor is providing an appropriate professional studies programme

· Trainee participates in full range of activities relating to the wider life of the school and has the opportunity to discuss implications for his/her practice

· Weekly meetings include activities relevant to stage in training and in line with SCITT programme (eg support with assignments, discussion of reflective journal entries, checking School Progress File completion, checking portfolio evidence, discussion of progress)

· Professional Development programme for new staff, NQTs and trainees on other ITT routes is accessible

· Support for SCITT Professional Studies programme, where possible, supporting the sequence of activities outlined (eg help with organisation of relevant activities (eg visit to Primary school, pupil trail, observation of other teachers appropriate for trainee’s needs, “interviewing” support staff, extracurricular activities, parents meetings)

· Meeting with former SCITT trainees

4. The school mentor is providing appropriate weekly support for the trainee to complete the subject studies programme
· School mentor is familiar with the SCITT Subject Studies programme

· School mentor facilitates/enables activities to be done - ensures that appropriate resources (and staff) are available

· School mentor discusses evidence of trainee’s completion of activities in the weekly meeting 

· School mentor encourages trainee’s critical reflection of activities and discusses implications for trainee’s own practice

· School mentor checks relevant documentation in School Progress File

5. The school mentor is providing appropriate support in developing the trainee’s subject knowledge for teaching
· School mentor supports trainee with auditing their Subject Knowledge for Teaching and identifying areas of weakness

· School mentor is familiar with content of Lead School days and provides opportunities for trainee to put relevant subject knowledge for teaching strategies introduced on these days into practice

· School mentor guides trainee to complete appropriate activities to address these areas of weakness 

· School mentor monitors completion of these activities

· School mentor / class teacher supports trainee with lesson planning at a level appropriate to the stage of training and the needs for the trainee

· School mentor / class teacher gives constructive feedback about Subject Knowledge for Teaching aspects of lessons observed and engages in evaluative discussion with trainee

· School mentor gives trainee opportunities to observe and teach a variety of topics within their subject across KS3 and KS4

6. The trainee has the opportunity to observe a range of teaching in their subject and a wide range of other subjects

· Trainee observes the classes they will be teaching and is able to discuss the individual needs of the pupils with the tutor / class teacher

· Trainee observes other classes and teachers within their subject in order to help complete activities on Subject Knowledge for Teaching action plan

· Trainee observes team teaching

· Trainee observes lessons in other subjects with similar issues to their own subject (eg classroom management for practical work, group work)

· Trainee observes lessons in other subjects to see pupils they are teaching in a different situation

· Trainee observes lessons in Maths, English and ICT to become aware of strategies for developing numeracy, literacy and ICT in their own subject

· Trainee is encouraged to discuss features of the observed lessons with the school mentor / class teacher to promote trainee’s professional development

· Trainee observes a pupil for a day to see the “demands” made of pupil – this may be out of lessons as well as in lessons (has pupil “buddy” for day

· Trainee observes vocational subjects, PSHE, Citizenship (where appropriate)

· Professional Tutor arranges observation of appropriate teachers/ is aware of who is being observed

· Trainee observes teaching in an extracurricular activity

7. The trainee’s lessons are being observed each week and the trainee is being given constructive written feedback from lesson observations at least twice a week
· Trainee has a negotiated programme for observation of 2 of their lessons per week so that each class is observed at least once during the placement

· An agreed focus is identified for the lesson observation so that trainee can receive constructive feedback about areas for development set as targets in previous weekly meetings

· Verbal feedback is given as soon after the lesson as possible in a supportive atmosphere where trainee’s reflective comments are valued

· Verbal and written feedback, linked to standards for QTS, is constructive and supports trainee’s development

· Verbal feedback includes an evaluative discussion which encourages trainee’s self-reflection and own critical analysis

· Trainee receives accurate written feedback, reflecting the content of the verbal feedback, as soon as possible after the verbal feedback session

· Grading of the lesson accurately reflects the evaluative commentary and verbal feedback

· School mentor has completed a joint observation with the Lead School tutor during the placement

· Joint observations between school mentor and professional tutor have taken place to ensure consistency of judgement

8. The written feedback identifies the trainee’s strengths and areas for development
· The appropriate SCITT forms are used to provide clear written feedback

· Written feedback addresses the agreed focus identified for the lesson observation

· Trainee’s strengths are identified accurately from the evaluative commentary

· Trainee’s areas for development are accurately identified  and relevant actions are suggested to address these 

9. The meeting logs track progress through setting and reviewing clear targets for development
· Meeting logs show discussion of trainee’s evidence of meeting last week’s targets 

· Meeting logs indicate that progress is being made by trainee or, if progress is not being made, what the tutor is doing to support trainee

· Meeting logs clearly identify targets for trainee which will enable them to meet the standards for QTS, further their development and challenge the trainee 

· Meeting logs show clearly how the targets should be met (activities to address targets) and how the tutor will facilitate this

· Content of meeting logs (together with portfolio) is used to write Trainee Report

· Trainees know “where they are” / what they have achieved and know how to make further progress
10. Trainee’s reflections and lesson evaluations are regularly explored with tutors 
· Professional tutor and/or school mentor discusses reflective journal entries with trainee to help them identify implications for their teaching and then discuss effectiveness of them putting it into practice

· School mentor / class teacher encourages trainee to evaluate critically their teaching in discussion following the lesson observation and monitors written evaluation afterwards

11. Trainee’s progress with School Progress File, assignments and portfolio is being overseen by the professional tutor 
· Professional tutor monitors trainee’s progress with the collection of documentation and its presentation in the School Progress File and offers support when appropriate

· Professional tutor monitors trainee’s progress by engaging with documentation in School Progress File

· Professional tutor and/or school mentor communicates any concerns about trainee’s progress to Lead School tutor and/or SCITT Leader 

· Professional tutor discusses marked pre-course assignment with trainee in first weeks of Placement A

· Professional tutor and/or school mentor discuss progress with assignments with trainee

· Professional tutor and/or school mentor comment on draft assignments at appropriate times and give trainee constructive and developmental feedback

· School mentor attends assignment marking meetings to further his/her own understanding of assignment criteria

12. The judgements in the termly Trainee Report are securely based and clear targets are set for trainee’s development

· Professional tutor and school mentor discuss trainee’s progress and give honest and accurate information about achievement to the trainee

· Professional tutor and school mentor use information in trainee’s School Progress File and portfolio to write termly Trainee Reports and discuss the content of these with trainee

· Professional tutor oversees completion and submission of Trainee Report by deadline set by SCITT programme
· Trainee is encouraged to reflect on progress made during their school placement

Exemplar Trainee Report statements 

Examples of how Professional Tutors and School Mentors can embed evidence of trainee competence in meeting the Professional Standards for QTS into their Trainee Reports.
Professional Attributes

· Dai has made his high expectations of his pupils’ behaviour absolutely transparent by showing a PowerPoint presentation to his classes outlining his rules, routines, rewards and sanctions, by asking them to stick pupil copies into their exercise books and by getting them to sign a behaviour contract at the beginning of his practice.


· Dai’s recent observation reports and lesson plans show he has now really ‘got to grips’ with the differentiation issue.  His ability to create and use some excellent differentiated resources in his lessons together with his willingness to cater for pupils of all ability levels in his questioning sessions means that he has managed to produce a secure collaborative learning environment.  He has engendered a ‘Can Do’ culture in which his pupils can confidently demonstrate what they know and can do.


· Dai’s knowledge of the importance of adhering to school policies can be exemplified in his portfolio where he has annotated the relevant section of the policy and provided a written log describing his actions when dealing with a bullying incident.  I am pleased that he dealt with the situation with sensitivity and in full compliance with school policy.


· Having inspected the exercise books from Dai’s classes it is evident that he expects all of his pupils to do their very best.  Although always highly encouraging in his written comments, Dai has also been quite robust in challenging sub-standard and/or shoddy work and by asking pupils to repeat their assignments or increase their efforts when completing their next piece of work.


· Having observed Dai at work during several Parents Consultation sessions, I have been impressed with the high quality of his communication skills.  Although he used some excellent personal notes to support his dialogue, Dai was sufficiently relaxed to respond spontaneously and sensitively to parents in a limited period of time and was also successful in setting targets to support the pupil’s learning. I have provided Dai with a testimonial which outlines his expertise in this field.


· Dai’s portfolio, reflective journal and lesson evaluations all show that he is already a highly reflective practitioner who is constantly seeking ways in which to improve his professional practice.  In addition to making superb verbal contributions to the Professional Studies sessions, he has also shown a willingness to be able to listen to, and learn from the views and ideas of others.  This can be seen in the ‘Sharing Good Ideas’ session sheets in his portfolio where Dai describes how he modified one of his starter activities on the advice of one of his peers. 


· Dai’s willingness to take responsibility for his own professional development can be exemplified by the fact that he made it his business to attend the SIMS ICT training sessions after school.  He has included an annotated copy of the course notes in his portfolio.  


· Dai is to be commended for making a superb contribution to the life of the department by helping to create department displays for the school’s Open Evening.  There is photographic evidence of this in his portfolio.  Dai has also presented the minutes of a number of departmental meetings in which he has made a significant contribution to proceedings. 


· Dai is to be highly commended for his superb organisational skills and for being so proactive in producing such an excellent portfolio, reflective journal, School Placement folder and teaching file.  Each of these has been organised in a highly structured manner and demonstrates the highly professional approach he has taken towards both his training and his teaching.  

Professional Knowledge and Understanding

· Dai has acquired knowledge of a range of behaviour management strategies from his training courses and from his observations of colleagues in a range of teaching scenarios.  It is pleasing to note that he has made a point of including some of these strategies when planning his lessons and that he has enjoyed a fair degree of success in implementing these in the classroom.


· Dai has been successful in using a questionnaire to ascertain the learning styles of his pupils and in using this information to support the learning of individuals and groups of pupils in his classes. 


· Dai’s portfolio illustrates how he has produced some excellent resources for his classes.  He has used ICT in an effective manner to produce some extremely creative PowerPoint presentations in which he has successfully introduced music, video and textual elements to his slides.  Dai has also been highly successful in producing some extremely creative impact sheets to stimulate his pupils’ learning.


· The lesson observation forms in Dai’s portfolio illustrate his high level of subject knowledge expertise.  His subject tutor regularly comments on the high quality of his instructions and exposition and on his ability to break down and sequence ideas and concepts into manageable parts for his pupils.  Dai is to be applauded for overtly making a reference to the section on Constructivism in his Learning Theories assignment when planning one of his lessons.  He is also to be congratulated on gaining a level 1 for this assignment.


· The lesson observation forms in Dai’s portfolio also describe Dai’s ability to respond in a flexible, spontaneous and yet accurate manner to the questions proffered by the pupils in his classes.  


· Dai’s willingness to support the school’s literacy policy can be exemplified by the photographs of his word banks wall displays shown in Section 2 of his portfolio.


· Dai’s willingness to support the school’s numeracy policy can be exemplified by the photographs of his wall displays which illustrate to his pupils the protocol pupils are expected to use when drawing graphs.  These can be found in Section 2 of his portfolio.


· Dai’s willingness to support the school’s ICT policy can be exemplified by his inclusion of his pupils’ responses to an internet based research task set up earlier this term.  These can be found in Section 2 of his portfolio.


· There is evidence in Dai’s portfolio to show how he has collaborated with colleagues when moderating GCSE coursework.  He is now far more confident in his ability to identify specific grade benchmarks when marking pupils’ coursework and has obtained a testimonial from his HOD to endorse this newly acquired expertise.


· Dai spent day in a local primary school focusing specifically on the issue of ‘transition’.  He has produced an excellent paper which summarises his findings and which support his annotated National Curriculum document found in Section 2 of his portfolio.


· Dai has produced an excellent revision document for his Year 11 pupils in which he has summarised the key ideas and key areas of content from the GCSE specifications.


· Dai’s lesson observation forms over the term demonstrate that he is constantly seeking ways to make use of a range of monitoring and assessment techniques in his lessons.  Examples of portfolio evidence for this standard can be seen in the form of examination feedback sheets, peer-assessment pro forma, photocopied pages showing his formative marking, marked GCSE and SATs question papers.

· Dai has produced an excellent pupil questionnaire which he has used to find out about the quality of learning and teaching in his lessons.  He has gone on to use these findings to successfully inform his planning and to introduce more relevant and kinaesthetic activities into his lessons.  Section 2 of his portfolio now includes a lesson evaluation sheet which demonstrates the impact of this research on his planning. 

· Dai’s portfolio evidence shows how he takes part in the school’s target setting process.  This evidence takes the form of photocopied pages of log books and exercise books which show how he has set realistic targets for his pupils.

· There is evidence in Dai’s lesson plans that he has taken on board the information provided by the Fischer family Trust when organising group work activities in his lessons.


· Dai has used highlighted pages from his excellent assignment on Learning Theories to demonstrate his competence in Q18 which shows his understanding of how young children learn and develop and how their learning is affected by a range of developmental, social, religious and ethnic, cultural and linguistic influences. 


· Dai has used the notes from his conversation with Mr X to support his planning of his lessons where he has EAL pupils in his classes.  


· Dai has used his annotated notes from his conversation with Mr Y and from his Professional Studies sessions on ADHD and Autism to support his planning of his lessons where he has SEN pupils in his classes.  


· Dai has included his personalised annotated notes from the Every Child Matters presentation to demonstrate his awareness of the current legal requirements, national policies and guidance on safeguarding and the promotion of children and young people.  


· In order to demonstrate his awareness of ‘Health and Well-Being’ issues Dai has provided portfolio evidence in the form of a personalised log describing the actions he undertook when referring a specific pupil to a senior colleague having been faced with an issue of disclosure.  In addition to this he has added personalised annotations to the Every Child Matters document linking relevant areas of content with his own experiences within the school.

Professional Skills


· Dai has produced an excellent scheme of work which demonstrates his ability to plan for progression and which provides ample scope for differentiation across the ability range.  In producing this scheme of work he has been successful in being able to identify the relevant National Curriculum programme of study requirements and in managing to integrate these into this unit of work.


· Dai has provided evidence to show how he has planned and set differentiated homework tasks for the pupils in his classes.  The ‘Holiday Journal’ assignment found in Section 3 of his portfolio is a good example of him having catered for the range of ability and interests of the pupils in his classes.


· Dai has utilised several of his lesson evaluations along with the targets set out in his tutor meeting logs to show how he has used these to modify and/or alter his lesson planning.


· Dai has been highly successful in finding out what pupils already know and in using this knowledge as a base from which to move their learning on.  He has included a number of ‘starter’ quizzes in Section 3 of his portfolio.  In one of his lesson observation forms in his portfolio Dai’s subject tutor speaks highly of his ability to use an effective questioning technique to elicit the current level of understanding of a topic of the pupils in his class.  


· One of the best examples of where Dai has managed to communicate a challenging concept or idea to his pupils can be seen in his observation form and lesson plan/evaluation on ‘Functionalism’ found in Section 3 of his portfolio.  He was highly successfully in using a crime-related current affairs issue to introduce relevance and familiarity to the topic and by doing so, made the concept accessible to pupils across the complete ability range.  This is typical of his practice.


· Dai’s subject mentor speaks extremely highly of his ability to use effective questioning techniques to monitor the level of his pupils’ understanding and to promote critical and reflective skills within the class.  Evidence for this can be found in his lesson observation forms in Section 3 of the portfolio.


· Dai has been successful in using a wide range of teaching styles in response to the learning needs of the pupils and according to the nature of the subject content being delivered.  Evidence for this can be found in his lesson observation forms and lesson planning sheets found in Section 3 of his portfolio.


· Dai has been extremely proactive in identifying the dominant learning styles of the pupils in his classes and in setting up assessment related tasks which have been designed to a) cater for his pupils’ preferred learning styles and b) challenge their preferred learning styles.  In order to exemplify his proficiency in this aspect of his teaching Dai has included the AFL unit of work in Section 3 of his portfolio.


· Although not having total responsibility for the learning environment in which he teaches, Dai has done a superb job in establishing and maintaining a positive, safe, and secure climate for his pupils to work in.  He has taken photographs of some of his motivational posters and general classroom displays and has annotated these by making reference to his Assignment 1 reading about Maslow’s Hierarchy of Needs and about the role of the reptilian brain in seeking safety and security. 


· There is plenty of evidence in Dai’s portfolio to show how he has made full use of the school’s assertive discipline system.  He has included copies of his detention slips, computer print-outs and copies of postcards sent home to celebrate pupils’ success.  In addition to this Dai has produced an entry in his reflective journal which evaluates the personalised behaviour management strategies that he uses to support the school’s system.


· Although Dai still has a long way to go, there is evidence to show that he has made excellent progress as far as his behaviour management strategies are concerned.  His early tutor meeting logs illustrated his need to ‘dominate his teaching space’, ‘to make more extensive use of the tactical pause’ and ‘take-up time’ and to be more assertive as far as his tone of voice, use of eye contact and body language is concerned.  Recent observation forms from his Subject Tutor, his Professional Tutor and his class teachers all illustrate Dai’s increasing confidence and competence in using these techniques.


· In order to show how effectively he works with his LSA in one of his Year 10 classes, Dai has included copies of his lesson plans in which he overtly refers to the way he intends to deploy this member of staff in his lessons.  Dai’s portfolio also includes a copy of the Teacher/LSA contract which also illustrates how proactive he has been in involving colleagues constructively in the classroom.

       Indicators of Good Subject Knowledge in Teaching

Planning:

Are the objectives drawn from (or related to) the relevant curriculum or strategy or specified syllabus?

Are they clearly and precisely written?

Are the concepts sequenced in a coherent and progressive way?

Is there a suitable subject-based structure to the lesson?

Is the subject-specific vocabulary accurate?

Is the planned content commensurate with the previous achievements of the class or group?

Are the planned tasks suitably challenging?

Do the intended teaching points anticipate the difficulties and misconceptions that pupils may have?

Are relevant links made with other subjects?

Is good use made of ICT?  

Teaching:

Is the initial presentation clearly, accurately and fluently given?

Is the intended learning clearly communicated to pupils in terms they understand?

Are the questions pertinent and helpful to the pupils?

Does the trainee listen and respond appropriately to the pupils’ questions?

Does the trainee answer the pupils’ questions sympathetically, helpfully and accurately?

Is there evidence that the trainee is drawing on secure subject knowledge in answering questions?

Do the explanations and tasks relate to the full range of ability in the group?

Does the trainee demonstrate a wide repertoire of knowledge in challenging and supporting pupils?

Are the selected resources suitable for the objectives of the lesson?

Assessment:

Is the trainee aware of the responses and progress of the trainee during the lesson?

During the lesson can the trainee identify the stages reached or difficulties the pupils have?

Can the trainee broadly relate the understanding of the pupils to a National Curriculum level?

Does the trainee demonstrate an understanding of the pupils’ stage of learning?

Does the trainee mark the pupils’ written work accurately and constructively?

Can the trainee identify suitable next steps for each pupil?
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SUFFOLK & NORFOLK SECONDARY SCITT

INITIAL NEEDS ASSESSMENT

Trainee name:

Subject:

Degree subject and class:

	Interview

(%)


	ICT test (%)
	Mental arithmetic test (%)
	Maths test (%)
	Written communication grade (1 - 4)*
	Written evaluation grade (1 - 4)*
	Interactive task grade (1 – 4)*

	
	
	
	
	
	
	


*1 is the highest grade 

	Experience in secondary/middle school:

(Please describe your role and length of time)



	Other relevant experience and skills:




	From the selection process these areas have been identified for your development in preparation for the SCITT course:




	Further areas to develop in preparation for the SCITT course:

· Practise the QTS Skills tests at www.tda.gov.uk  

· Visit placement A school

· Read some of the suggested reading 

· Complete the pre-course assignment




My action plan for preparation for the SCITT course:

	Target
	Action Points
	Success Criteria 

(tick when met to show your progress)

	Increase awareness of the requirements of the QTS Skills tests by September
	Log on and practise each test

Use bbc bitesize revision sites to revise areas of weakness

If necessary borrow a ‘Passing the Skills Test’ book from SCITT office
	Score in each test improves with practice

Pass practice test

Feel confident to try the real tests early in placement A

	Become familiar with relevant aspects of placement A school


	
	


	Target
	Action Point
	Success Criteria 

(tick when met to show your progress)

	
	
	


Your progress towards completion of this action plan will be monitored at the induction course at UEA.

For monitoring purposes only. To be completed by the SCITT Management Team

	
	yes
	no

	Targets set are relevant
	
	

	Action Points allow targets to be met
	
	

	Success Criteria are appropriate
	
	

	Success Criteria are being met
	
	

	Advice for further development:




Signed _________________________________ SCITT Management Team
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 LOG OF MENTOR/TRAINEE MEETINGS

	Trainee  


	School  

	Date  
	School Mentor

	The purpose of the weekly mentor/trainee meeting is for the mentor to monitor the trainee’s progress and to provide the guidance which will not only ensure that the trainee achieves QTS but also enables him or her to attain the highest grade possible in each professional standard.

The onus is on the trainee to come to the meeting with clear evidence of achievements which can be evaluated by the mentor during the meeting. 

The purpose of this log is to record the key points of the meeting and should be used to inform the on-going assessment process.

	Progress towards targets set at last week’s meeting
Trainees should provide evidence at this meeting to show how they are responding to targets set

Trainee evidence:

Mentor evaluation:



	Other issues discussed



	Targets for trainee

These should include:

· A subject knowledge related target from the trainee’s subject knowledge action plan:

· A target arising from lesson observations which should become the agreed focus for the next observations:

· Any other relevant target selected to enable the trainee to meet the standards for QTS and PGCE:


	Action points for trainee

These are the tasks to be completed by the trainee to achieve the targets set. 

· Action point 1

· Action point 2

· Action point 3

e.g. focussed lesson observation, specific reading, use of techniques from ‘Pedagogy and Practice’ pack, use of specified behaviour management techniques, interview SENCO.

	Lessons to be observed (please circle)
· 1. Mon Tues Wed Thurs Fri  Lesson 1  2  3  4  5  6   
· 2. Mon Tues Wed Thurs Fri  Lesson 1  2  3  4  5  6

	Action points for mentor

These are the tasks to be completed by the mentor to support the trainee’s progress towards the identified targets, e.g. arrange pupil trail, arrange lesson observation, read draft assignment 3 and give feedback to trainee.

· Action point 1

· Action point 2

· Action point 3



	Activities on the subject studies programme have been completed and signed            Yes (     No (
The SK audit and action plan activities have been completed and signed                     Yes (     No (


	Reflective Log

· Entries this week:
1
2
3
4
5

· Evidence that journal entries have been used to develop practice:

Substantial evidence

Some evidence


Little evidence (please circle)
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Signed

(Trainee)





	Signed
_____________________________

(Mentor)







This form should be completed during the meeting and signed by both trainee and mentor at the end.  

Copies to: School Mentor, Professional Tutor and School Progress File
Guidance for Judging Attainment of Trainees when completing the revised Professional Practice Assessment Report, 2009-10
The new Ofsted Criteria takes a more extensive look at the whole performance of the trainee. There are four sections to complete on the revised Professional Practice Assessment Report (PPAR).

· Performance in lessons

· Trainees’ files

· Trainees’ explanations

· Noticeable Characteristics

This report should be completed in draft prior to the final visit of the Lead School tutor by highlighting all statements that are relevant in any of the grades. Judgements should be based on a joint observation of the trainees’ teaching by the professional tutor and school mentor and an interview with the trainee conducted by the school mentor or subject specialist and professional tutor. As part of this assessment, trainees must be given the opportunity to make explanations and show evidence in their files.

The questions below should help you complete the interview and make a subsequent judgement. You should share the questions you are going to use and give the trainee time to identify the evidence in their files so they are fully prepared for the meeting. Trainees should present and elaborate on the evidence in their files.

Trainees’ Explanations

1. Describe one sequence of lessons you have taught.

· What evidence is there that pupils have made progress?

· How did you know that pupils were learning?

2. Describe one memorable lesson where you feel that pupils were immersed in ‘deep learning’ and were able to make good progress.

· Which particular teaching approaches in your subject have you found help secure good progress?

· Which particular teaching approaches in your subject ensure pupils have challenge and think independently?

· What are the barriers to learning that pupils can bring to your subject and how do you overcome them?

3. Describe one pupil you have worked with who has needed intervention to help them progress.

· How did you identify that intervention was required?

· How can other professionals contribute to the development of pupils?

4. Describe how you ensure your lessons are inclusive.

· How can the ECM agenda be addressed through your subject area?

· What opportunities are there in your subject area to exploit social and cultural diversity?

Trainees’ Files

1. Files contain evidence of progression in a teaching sequence. The progress of pupils is monitored and recorded and there is evidence of this how this affects future planning.

2. Lessons show activities linked to learning objectives and opportunities to assess progress. Lessons include creative and innovative approaches.

3. Files show evidence of high quality self- evaluation.

The outcome of this meeting should be used to complete the revised PPAR form. An overall judgement of the trainees’ attainment should be based on a model of best fit. To assess a trainee as satisfactory all aspects of satisfactory in each of the four sections have to be achieved and all QTS standards must be met, as evidenced in the portfolio. To make a judgement at a level higher than satisfactory you need to ensure that all satisfactory characteristics have been met before using the good or outstanding characteristics. In reaching a judgement of good the trainee must demonstrate sufficient good characteristics in all four sections. To be outstanding the trainee must demonstrate sufficient outstanding characteristics in all four sections. The Ofsted framework states: “These criteria indicate the quality of teachers in training, not those of qualified practitioners. Many of the characteristics are indicators of the potential of trainees to become good or better teachers. A particular case is the quality of trainees’ lessons. For example, we should not expect outstanding teachers to always teach outstanding lessons (as judged using the criteria for school inspections), although the vast majority of their lessons should be at least good. We should look for the potential to be outstanding teachers, which includes learning from situations where lessons do not go as planned, including learning from mistakes.”
This preliminary judgement should be shared with the trainee. There will be meetings between the school mentor, professional tutor, lead school tutor and trainee during the final assessment visit, where this judgement will be moderated. 

Schools will be able to amend this judgement of trainee attainment between this visit and the end of the placement if the trainee is deemed to have made further progress.

The final PPAR should be completed and shared with the trainee. Two copies should be made. One is kept by the trainee, the other should be sent to the SCITT office.
Suffolk & Norfolk Secondary SCITT

Adelphi House

8 Turret Lane

Ipswich

IP4 1DL
This report must be completed in draft prior to the final visit of the Lead School tutor. Judgements should be based on a joint observation of the trainees’ teaching by the professional tutor and school mentor and an interview with the trainee conducted by the professional tutor. As part of this assessment trainees must be given the opportunity to make explanations and show evidence in their files. Please see the Guidance document for further explanation. 

To assess a trainee as satisfactory all aspects of satisfactory in each of the four sections have to be achieved and all QTS standards must be met, as evidenced in the portfolio. To make a judgement at a level higher than satisfactory you need to ensure that all satisfactory characteristics have been met before using the good or outstanding characteristics. In reaching a judgement of good the trainee must demonstrate sufficient good characteristics in all four sections. To be outstanding the trainee must demonstrate sufficient outstanding characteristics in all four sections. See Guidance.
	
	Satisfactory
	Good
	Outstanding

	PERFORMANCE IN LESSONS

	a
	teach consistently at least satisfactory lessons (by the end of their training) in which learners make progress or consolidate their learning
	teach lessons that are never less than satisfactory, but often good or better


	teach lessons that are mostly good, and often show characteristics of outstanding lessons



	b
	teach at a satisfactory level across a range of different contexts (for example, different ages, groups sizes, levels) setting clear expectations for learning and behaviour
	make creative use of resources and teach in a way that engages learners’ interest so that they become fully involved in the lesson
	teach lessons that invariably capture the interest of learners, are inclusive of all learners, and feature debate between learners and between learners and the teacher

	c
	match teaching and learning activities to the intended learning outcomes 
	ensure that all learners are sufficiently challenged and achieve the intended learning objectives
	ensure that all learners make progress so that they fully achieve the challenging intended learning outcomes

	d
	demonstrate secure subject knowledge that develops learners’ understanding and skills
	use their subject knowledge to find different ways of explaining or teaching approaches


	demonstrate the ability to apply their own depth of subject knowledge to support learners in acquiring understanding and skills, often showing understanding, through application of a range of different approaches to ensure that all learners make the expected progress



	e
	plan and use resources efficiently, including the deployment of other adults, learning support and other professionals and respond to individual and groups of learners’ questions and needs to enable learners to progress and meet the learning expectations
	understand how to overcome barriers to learning such as low levels of literacy/numeracy and work effectively with learning support and other professionals in planning, teaching and monitoring and reviewing learners’ progress
	have a rapport with learners – high-quality dialogue and questioning, guiding learning, with attention to individuals and groups

	f
	manage the learning environment and resources to enable all learners to make progress 
	show flexibility/adaptability that takes account of the progress made by learners and match their teaching to it, including by matching pace to learning and the use of a variety of teaching methods 
	demonstrate flexibility and adaptability by changing pace, approach and teaching method in a lesson in response to what learners say and do 

	g
	monitor learners’ progress and assess their achievement, and provide feedback to learners which aids their progress
	monitor and assess learners’ achievement and provide feedback to them that is based on the specific needs of learners or groups of learners that leads to further progress and use a range of different assessment methods matched well to the expected learning outcomes and show an understanding of why a particular method was chosen
	monitor learners’ progress to evaluate quickly how well they are learning so that they can change the approach during the lesson if necessary, and provide detailed feedback and targets to individual learners that are focused well to ensure further progress

	h
	begin to develop learners’ wider understanding and appreciation of social and cultural diversity
	make links with and explore possibilities to develop learners’ understanding and appreciation of social and cultural diversity.
	fully exploit possibilities to promote learners’ understanding and appreciation of social and cultural diversity.

	i
	
	
	In addition outstanding trainees teach learners to be able to explain how the teaching helped them to make progress and make links with other aspects of learners’ development and understanding (for example, linking to work in other subjects)




	TRAINEES’FILES

	j
	plan lesson/s that set clear learning outcomes and indicate how the planned activities will enable learners to meet these,  including recognition of potential barriers to learning such as low levels of literacy/numeracy
	plan lessons that take account of the needs of groups of learners and individuals, through the setting of differentiated learning outcomes, and matching these to the teaching and learning approaches and activities used – with clear recognition of how to deal with any potential barriers to learning – and through this demonstrate their own depth of subject knowledge and set lessons clearly in a sequence that is designed well to secure progression
	demonstrate a clear and deep understanding of how to plan for progression – stages in learning, different rates of progress, identifying clear ‘strands of progression’ and the use of these to plan ‘steps in learning’, their teaching, dealing with barriers to learning, and through this demonstrate depth of subject knowledge and subject pedagogy and demonstrate the clarity of links between learning objectives, teaching approaches and assessment strategies – ‘what I want learners to learn, how they will learn, and how I know that they have, what I will do next’

	k
	evaluate their teaching and show an understanding of the need to evaluate the effectiveness of it through the impact on learners – with evidence of the use of aspects covered in training activities to secure trainees’ own progress  and take some responsibility for their own professional development – clear relationship between targets set by trainers and trainees’ own reflections and personal target-setting, and trainees’ progress
	provide clear evidence of understanding the need to take responsibility for their own professional development through evaluating performance and setting challenging targets, working with trainers to refine these and to monitor their progress, then evidence of implementation, review and critical reflection
	show high-quality self-evaluation with clear focus on learners and setting challenging targets for their own professional development – including, for example, future career progression with evidence of implementation and further review, and critical analysis and reflection, taking full account of feedback from trainers and other professionals they work with

	l
	plans indicate how progress and achievement will be monitored and assessed  
	plan clear links between expected learning outcomes and how progress and achievement will be monitored and assessed, with outcomes used in subsequent planning
	provide evidence of monitoring and recording learners’ progress and how the outcomes are used in subsequent planning, with a clear focus on groups and individual learners 

	m
	take account of Every Child Matters, and social and cultural diversity.
	
	innovative approaches to the integration of Every Child Matters, and social and cultural diversity.

	n
	
	
	In addition outstanding trainees will maintain files as working documents – annotated as part of self-evaluation and show innovation within the constraints of a scheme of work/curriculum


	TRAINEES’ EXPLANATIONS


	o
	can explain how the training has enabled them to improve their teaching
	are able to explain why they use particular teaching and learning approaches and why these work in their subject
	are able to use their depth of subject-specific pedagogical understanding to explain in detail why they use particular teaching approaches and why these are likely to be more successful than others

	p
	can explain how their lesson planning fits into a sequence that will enable learners to make progress and can explain how they monitor and assess learners’ achievements, and how this indicates that they are making progress
	can give examples of how they have secured progression for groups of learners through a sequence of lessons, including how they know that learners have made progress
	describe the stages in progress through a topic/set of ideas and concepts/sequence of teaching – explaining what they would look for in learners and are able to discuss in detail individual learners’ progress as well as attainment/achievement

	q
	show awareness of barriers to learning, such as levels of literacy or numeracy, and the likely impact on their subject, with some ideas for dealing with this
	demonstrate their understanding of barriers to learning and how these can be overcome in their subject


	can give examples of lessons, and individual/groups of learners, to illustrate progress – including the identification of barriers to learning and how these were/can be overcome

	r
	know who they should turn to for expert advice on particular aspects of learners’ overall development, specifically including child protection and safeguarding issues
	can give examples of working with a wider range of professionals to secure the overall development of learners


	demonstrate an understanding of the range of professionals that contribute to learners’ overall development and their place in the ‘bigger picture’ – well-informed discussion about individual/groups of learners and particular needs

	s
	demonstrate a secure understanding of Every Child Matters and of social and cultural diversity.
	demonstrate a secure understanding of the implications of Every Child Matters, and social and cultural diversity, and can apply this to their own teaching


	show a depth of understanding of the implications of Every Child Matters across a wide range of work and how to promote learners’ understanding and exploit the potential provided by social and cultural diversity.

	NOTICEABLE CHARACTERISTICS

	t
	tend to have a limited, but adequate, range of teaching and assessment strategies, but use these competently and with confidence
	show a willingness to try out range of approaches to teaching and learning, know how to learn from both success and ‘failure’, and know when/who to ask for support both in trying out new approaches and in evaluating how well they work
	take risks when trying to make teaching interesting, are able to deal with the unexpected and ‘grab the moment’ and inspire and communicate their enthusiasm to learners demonstrating their intrinsic passion for learning

	u
	evaluate their own practice, including  its impact on learners, and take appropriate action - also recognise that they need help with some aspects of teaching, and are willing to seek out and act on advice and guidance
	systematically evaluate their own practice, including its impact on learners, and take appropriate action and clearly understand their own role as ‘learners’ and how to ensure they achieve their own learning goals
	have the ability to reflect critically and rigorously on their own practice to inform their professional development, and to take and evaluate appropriate actions – they are able to learn from their mistakes and take full responsibility for their own professional development

	v
	show clear capacity to become competent, and in some aspects, good teachers.
	have the clear capacity to become good, and possibly outstanding, teachers
	have the clear capacity to become outstanding teachers

	w
	
	
	In addition outstanding trainees are highly respected by learners and colleagues and, where appropriate, parents/carers and employers and show innovative and creative thinking – lateral thinkers and demonstrate, or show the capacity to develop, leadership and management skills.

	
Evidence in the portfolio meets / does not meet all QTS standards

Using the evidence from the trainee’s school based experience please grade each section:


	Professional attributes
	Grade:
	Professional Knowledge and understanding
	Grade:
	Professional Skills
	Grade:

	Trainee’s overall attainment is judged to be:
Satisfactory (grade 3)



Good (grade 2)



Outstanding (grade 1)


Trainee:____________________________

Professional Tutor:_____________________

School Mentor:_______________________

Lead School Tutor: _____________________
Quality Assurance of Lesson Observation and Feedback 

	Name of Mentor: 
 
	Name of Trainee: 



	Name of Observer:
 
	

	 School: 
 
	Date: 




	Quality of Lesson Observation feedback session

	Area Observed
	Evidence

	Encouragement of trainee’s critical reflection and evaluation

· Is the trainee encouraged to reflect on the impact of their teaching on pupils’ learning?
· Is the trainee encouraged to discuss their reflections with the observer?
· Does the tutor listen and respond supportively to the trainee?
	

	Comments about trainee’s subject knowledge for teaching

· Are they specific to the topic being taught?

· Are they evaluative?

· Do they support the trainee’s development?
	

	Identification of key strengths

· Are they directly linked to the observation? 

· Are they evidenced in the commentary?

· Are they referenced to Professional Standards for QTS?
	

	Identification of areas for development

· Are they appropriate from the observation?

· Are they evidenced in the commentary? 

· Are they appropriately challenging?

· Are they referenced to Professional Standards for QTS?
	

	Identification of strategies to address areas for development

· Are these specific?
· Are these appropriate?
· Do they support the trainee’s development appropriately?
	

	Overall comment and grading of lesson

· Is the feedback linked to the area of focus?

· Is the comment developmental?

· Is the grade accurate?

· Does the grade reflect the evaluative comments made?
	

	Communication skills

· Does the Mentor listen and respond supportively to the trainee?

· Does the Mentor articulate information and answers to questions clearly?

· Does the Mentor give feedback honestly and sensitively?

· Does the Mentor provide good examples to increase trainee’s understanding?
	


	Summary of Mentor’s strengths



	Even better if………………….



	Overall comment



	Mentor’s comments



	Mentor’s signature:


	Observer’s signature:




Quality Assurance of Mentor/Trainee Meetings 

	Name of Mentor: 
 
	Name of Trainee: 



	Name of Observer:
 
	

	School: 
 
	Date: 




	Quality of Meeting

	Area Observed
	Evidence

	Evidence showing progress being made towards previously set targets is discussed and explored
· Quality of questioning that enables Mentor to gain evidence of progress

· Clarity of focus

· Quality of guidance and support for trainee

	

	Clear targets, linked to the key areas for development, are identified

· Does the target promote trainee development?

· Is the target linked to the areas for development identified in this meeting and in recent lesson observations?

· Does the Mentor understand the trainee’s needs?

	

	Action points support the trainee in addressing his/her key areas for development

· Are the action points for the trainee specific?

· Are the action points for the trainee appropriate?

· Is the trainee clear about what they must do?

· Do the action points for the Mentor meet the trainee’s needs and support progress?

	

	Evidence showing progress with subject studies programme and SK action plan is being discussed and recorded

· Quality of questioning that enables Mentor to gain evidence of progress

· Clarity of focus

· Quality of guidance and support for trainee

	

	Evidence showing progress with reflective log is being discussed and recorded

· Quality of questioning that enables Mentor to gain evidence of progress of how critical reflection is impacting on trainee’s practice

· Clarity of focus

· Quality of guidance and support for trainee

	


	Summary of Mentor’s strengths



	Even better if………………….



	Overall comment



	Mentor’s comments



	Mentor’s signature:


	Observer’s signature:




SUFFOLK & NORFOLK PGCE SECONDARY SCITT

SCHOOL PLACEMENT SELF-EVALUATION

Name of school:……………………………………         Subject(s): ……………………………………………………………….
Checklist completed by:…………………………………………………...(Professional Tutor) Date: ………………..       

	
	
	Strong

evidence
	Some 

evidence
	Lack of evidence

	
	
	
	
	
	
	
	

	1
	The trainee was provided with a comprehensive induction at the beginning of the placement
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	2
	The trainee has been given an appropriate timetable for this stage in their training
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	3
	The professional tutor is providing an appropriate professional studies programme
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	4
	The school mentor is providing appropriate weekly support for the trainee to complete the subject studies programme
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	5
	The school mentor is providing appropriate support in developing the trainee’s subject knowledge for teaching
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	6
	The trainee has the opportunity to observe a range of teaching in the subject and a wide range of other subjects
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	7
	The trainee’s lessons are being observed each week and the trainee is being given constructive written feedback from lesson observations at least twice a week
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	8
	The written feedback identifies the trainee’s strengths and areas for development
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	9
	The meeting logs track progress through setting and reviewing clear targets for development
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	10
	The trainee’s reflections and evaluations are regularly explored with tutors
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	11
	The trainee’s progress with School Progress File, assignments and portfolio is being overseen by the professional tutor
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	12
	The judgements made in the termly Trainee Report are securely based and clear targets are set for the trainee’s development
	
	
	
	
	
	


                      SUFFOLK & NORFOLK PGCE SECONDARY SCITT

SCHOOL PROGRESS FILE CHECK  

Trainee:


Mentor: 



School:

Checklist completed by:      



	Section 
	Documents


	Check

	1
	Lesson observations 
( & accompanying lesson plans)

Lesson evaluations

Mentor/trainee weekly meeting logs

(Maximum number of _ from w/b 

__________ to w/b_________)


	Number of lesson plans presented: 

Grades of observations presented (chronological order):

Impact on pupils’ learning is being evaluated:  Yes / No

Key area for improvement is identified:             Yes / No 

Key area is included in future target setting:     Yes / No
Number of meetings logged:

Reason(s) for meeting(s) not taking place:

Targets are being set:             Yes / No

Targets are being met:            Yes / No

Subject Studies programme completed & signed: Yes / No
SK audit and action plan updated & signed:          Yes / No
Weekly reflections made:       Yes / No
Reflections used:                    Yes / No
Meeting logs show continuity: Yes / No



	2
	Reflective logs

Evaluations of Lead School days and Central Training

“Criteria for the assessment of professional standards for QTS” form
	Is there evidence of actions being implemented? 

Yes / No

Updated / Not updated



	4
	Trainee Report


	Grades:  PA

                PKU

                PS

Progress:  VG / G / S / U



	5
	Teaching Skills Audit and Action Plan


	Updated / Not updated



	7
	Professional Studies programme


	Is there evidence of completion of activities? 

Yes / No


	8
	Cause for Concern records


	Not applicable / Review date:



	The evidence in the School Progress File indicates that you are making progress towards meeting the standards for QTS                                                   Yes /No 

	Comments:




SCHOOL VISIT CHECKLIST          

(to be completed by the SCITT Leader, Cluster supporters and Lead school tutors and sent to the SCITT Administrator)

Name of School: _________________________________________            Date: _______________
Trainee & Subject:_______________________________Checklist completed by: ______________      
School Mentor: _______________________Professional Tutor: _____________________________                             
	Feature


	Comment

	Do the professional tutor and the subject tutor have up to date copies of the SCITT handbook and the subject studies programme? Did they attend the tutor training sessions?
	

	Has the trainee been given a timetable showing the groups they will teach this placement? Has the trainee had the opportunity to observe the groups and discuss the pupils’ individual learning needs?
	

	Is a meeting with the professional tutor timetabled each week?
	

	Is a meeting with the subject tutor timetabled each week?
	

	Is a half day block for the trainee to complete the Subject Studies programme identified on the timetable each week? What progress is the trainee making with the Subject Studies programme?
	

	Is a programme for Professional Studies (e.g. new staff/NQT induction sessions) accessible to the trainee? 
	

	What induction activities was the trainee involved in at the start of the placement?
	

	Is the trainee being given the opportunity to observe teaching in other subjects? Can the trainee identify any implications of what they have observed for their teaching?
	

	Has the subject tutor worked with the trainee to produce an action plan from the subject knowledge audit? Is the trainee’s progress with the action plan being monitored by the tutor and recorded by the trainee?
	

	Is the trainee completing the activities on the Professional Studies programme? Is there evidence of this?
	

	Does the trainee have an area in which to work?
	

	Is the trainee keeping reflective logs?
	

	Is the trainee completing the log of tutor meetings appropriately and giving these logs to tutors?
	

	What progress is the trainee making with assignments? 
	

	What progress is the trainee making with the portfolio?
	

	Are the professional and subject tutors aware of their involvement regarding support with, and marking of, assignments? 
	

	Are the professional and subject tutors aware of their involvement in monitoring the trainee’s progress towards completion of the portfolio?
	

	Is the trainee being supported with lesson planning?
	

	Are the trainee’s lessons being observed? 
	

	Is the trainee being given formal written feedback from lesson observations twice a week?
	

	Other issues or concerns:




TRAINEE REPORT 2009/10

(to be completed at the end of terms 1 and 2)

	Trainee


	School
	Tutor



	Placement:                          Term 1                    Term 2                       

(please tick)
	Date:

	Grade 1        demonstrating the characteristics of an outstanding trainee, with significant strengths

Grade 2        demonstrating the characteristics of a good trainee with some strengths

Grade 3        demonstrating the characteristics of a satisfactory trainee but with some significant areas for development within the Standards for QTS and PGCE

Grade 4        demonstrating the characteristics of an unsatisfactory trainee, with significant weaknesses in key   aspects of the Standards for QTS and PGCE

       *Refer to “Criteria for the assessment of Professional standards for QTS” for description of grading criteria



	Trainee’s level of expertise in:
	Comments on evidence in the School Progress File and portfolio on which judgement is based at this point in the course

	Professional Attributes

Q1 – Q9


	

	*Grade:
	
	

	Professional Knowledge and Understanding

Q10 –Q21


	

	*Grade:


	
	

	Professional Skills

Q22 – Q33


	

	*Grade:
	
	


Overall comments including:

	Areas of particular strength


	

	Areas for development


	


The trainee was absent for             days during the term

From the evidence of this practice, the trainee is making

very good/good/satisfactory/unsatisfactory*                   *Please delete those that do not apply.

progress towards the Standards for QTS and PGCE criteria.
	Reflective comments by trainee:

I have discussed this progress report in detail with my tutors and wish to make the following comments about my progress and my areas for development:




Signed______________________________________________ (Trainee)          

Full Name___________________________________________

Signed______________________________________________ (School Mentor)             

Full Name___________________________________________

Signed _____________________________________________ (Professional Tutor)

Full Name___________________________________________

GUIDANCE FOR SCHOOL-BASED TUTORS 

(School Mentors and Professional Tutors)
A full description of the roles and responsibilities of School Mentors and Professional Tutors can be found in the SCITT Agreement in Section 6 of the Trainee Handbook. A further copy of the SCITT Agreement will be sent to your Headteacher at the start of each placement and we ask that this is signed and returned to the SCITT Office as soon as possible.

Placement training programmes

It is intended that the residential training sessions, the subject studies training programmes organised by the Lead School Tutors and the school placements should all complement each other and provide a coherent programme of Initial Teacher Training for the Trainees. The Programme Calendar in Section 1 of the Trainee Handbook outlines the activities on a weekly basis. Each Trainee has a programme for Subject Studies to develop their Subject Knowledge for Teaching and a separate programme for Professional Studies which they need to follow to complete the appropriate training activities during their placements. These programmes are in Section 4 of the Trainee Handbook. The Professional Studies programme identifies learning opportunities and provides activities for the Trainees to complete each week to address the generic areas of their training. It is intended as a guide for Trainees and Tutors - Trainees are aware that schools may have their own programme which covers these areas which may not coincide with the suggested timings in the SCITT programme. For some activities the date of completion does not matter but all the activities for Placement A should be covered during the Autumn term. The guidance is there to enable Trainees to become more involved and proactive in their own training and to be aware of the progress they are making. Trainees should be able to show evidence of the impact of these activities on their development.
Trainees’ time in school

Induction 

· Induction to the School should be organised in advance by the Professional Tutor.

· A preliminary timetable of observation for the trainee should be arranged following discussion with colleagues.

· A block of time on the day of the trainee’s arrival should be set aside for initial meetings with the Professional Tutor and School Mentor, introduction to the department and its organisation and discussion of the Trainee’s preliminary timetable of observation.

The expectations for trainees’ use of time in school are set out in Section 1.3 in the Trainee Handbook. Trainees’ teaching timetable expectations are also explained in this section. It is important that a trainee’s timetable includes a half day block per week (or the equivalent of about 2.5 hours at one time) for them to complete their subject studies – this includes carrying out the activities on their subject studies programme and addressing their subject knowledge action plan.

Weekly Meetings

· School Mentors should ensure that one lesson per week (about 1 hour) is allocated on the timetable as a mentoring session. This should be in addition to the time used for lesson observation feedback.
· These mentoring sessions should be used for monitoring trainee progress, target setting, discussing issues of subject knowledge and forward planning. Guidance for the weekly school mentor/trainee meeting is provided in this section. 
· The trainee must show evidence of maintaining their School Progress File and their portfolio and they should be asking you to verify that they are collecting the required evidence to show that they are meeting specific QTS standards.
· Issues discussed during these sessions are to be recorded by the Trainee on a meeting log (common to SCITT and GTP) and signed by both the Trainee and School Mentor. Logs should be kept in the School Progress File. Trainees will be required to submit copies of the logs to the SCITT Leader each half term to enable their progress to be monitored.

· School Mentors are asked to monitor the Subject Knowledge Audit and Action Plan that Trainees complete at the beginning of the course and ensure that this is maintained and updated at specified points in the course, as it is excellent evidence of progression.

· Trainees should also be meeting each week with the Professional Tutor who will monitor their progress with the Professional Studies programme, Assignments 1 and 3 and the portfolio.

Teaching and Observation
Trainees should observe other teachers throughout their training - they need to establish specific foci for these observations to gain maximum benefit from the experience. (See Lesson Observation Form for Trainees’ Use in section 5 of the Trainee Handbook). 
When they start teaching whole lessons (Week 6 in placement A and week 3 in placement B), trainees themselves should be formally observed twice per week either by the School Mentor or the teacher of the class taken by the trainee, the Professional Tutor or a SCITT representative. Written feedback should be given to the trainee on the SNITT Lesson Observation form (common to SCITT and GTP). (Guidance for completing the Lesson Observation form is provided in this section.)

· The specific focus for observation should be agreed prior to the lesson. This should be based on the areas for development identified in previous lessons and the targets set in the weekly meeting with the School Mentor and should be referenced QTS standards. The evaluative commentary should also provide more general comments on the effectiveness of the lesson. Trainees should provide the observer with a detailed lesson plan and any resources prior to the lesson.
· Where appropriate, specific QTS standards should be referred to. 
· Feedback should ideally be given on the day of the lesson and the Lesson Observation form completed with a copy for the Trainee, School Mentor and Professional Tutor. Specific evaluative comments should be made about the Trainee’s subject knowledge for teaching and strengths and areas for development should be identified.
Individual Needs Assessments

Trainees have been given a copy of their Individual Needs Assessment – the format for this information is included in this section. This has been produced using information from their interview and their selection tests. Trainees’ progress towards the targets that they have set themselves will be reviewed at the induction course at UEA in August. All pre-course activities should have been completed by the start of Placement A. 
Assessment

· Assignments:
All trainees will have completed a pre-course assignment and will have received written feedback by the time they start their first placement. They should share this feedback with their Professional Tutor and School Mentor so that you are aware of aspects of their assignment-writing with which they may need support. 

Professional Tutors are asked to support trainees when writing Assignments 1 (placement A) and 3 (placement B); School Mentors are asked to support trainees when writing Assignment 2 (placement B). Specific guidance and criteria for assessing assignments are provided in Section 2 of the Trainee Handbook. Trainees should submit a draft of their assignment to their tutor 2 weeks before the final submission date so that it can be checked and guidance given to ensure that all criteria are met. 

Assignments 1 and 3 will be marked by a group of Professional tutors under the direction of the SCITT Leader and Assignment 2 will be marked by the group of School Mentors under the direction of the Lead School tutor. School Mentors are expected to attend the marking session as this provides valuable training opportunities – you will be informed of the dates early in each placement.

· Reports:
The Trainee Report completed each term is used to inform Trainees of their achievements during the placement. It is also used by the SCITT Leader and the Lead School Tutors to monitor each Trainee’s progress towards achieving QTS. It may also form the basis of references provided for Trainees – you are therefore asked to give as much information as you can when completing these forms and to follow the guidance provided. Your comments should be discussed with the Trainee before they write their reflective comments.
Guidance is provided for completing the Trainee Report and for grading trainees for the 3 sections of the standards for QTS. (A copy is included in this section)

· School Progress File:

Trainees must keep a record of their training experiences in their School Progress File. They must submit their School Progress File containing all lesson observation forms (plus the lesson plan and evaluation for those lessons), meeting logs, reflective logs, their updated Subject Knowledge audit and action plan, their Teaching Skills audit and action plan, their signed subject studies programme and their placement report(s) when they attend residential training sessions towards the end of each half term. From this, their progress can be monitored and additional support given where appropriate. Feedback about the contents of their School Progress File will be given to trainees, their school-based tutors and to their Lead School Tutors. (A copy of the checklist is included in this section.)

The School Progress File should be kept by the trainee and should be available when Lead School Tutors visit the trainees so that trainees’ progress can be monitored during the placement.
Maintaining high quality training

Trainees will be visited in their school placements by their Lead School Tutor and by their Cluster Supporter. In order to monitor the experiences that Trainees have during their school placements a School Visit Checklist will be completed during these visits following discussion between the Lead School Tutor or Cluster Supporter and the Trainee and their Tutors. (A copy of this checklist is included in this section.) The document “Characteristics of Outstanding School-based Support” (also included in this section) has been produced by Professional Tutors and should be referred to for examples of outstanding practice. Aspects of school-based training are monitored each year by members of the Secondary ITT Steering Group. The criteria used for monitoring can be found on the Quality Assurance forms in this section.
Trainees and Tutors are asked to contribute to the ongoing process of development of the SCITT programme by completing forms during the year to evaluate their training in all areas of the programme. Feedback from these evaluations is reviewed by the Programme Committee and Management Group each term to ensure that the quality of training remains high. There are representatives of Trainees, Cluster Supporters, Professional Tutors, School Mentors and Lead School Tutors on the Programme Committee.
Hand over meetings in December  

It is important that Trainees arrange for their placement B School Mentor to meet their placement A School Mentor in December so that a suitable training programme and teaching timetable can be organised for placement B. Trainees may need some help from their Professional Tutor and/or School Mentor to organise and prepare for this. Trainees should complete the Trainee Transition document in readiness for this meeting.
Review week

Trainees will finish Placement A on Friday Dec 11th 2009. The week beginning Dec 14th 2009 will be a Review week for them when they will work at home and will be expected to complete several activities:

· Visit their placement B school

· Prepare for their Assignment 2
· Review their Subject Audit and Action Plan
· Update their portfolio so that all evidence from placement A is included
· Attend a Review Meeting with the SCITT Leader
· Review their ICT audit

· Prepare for Assignment 3, their action research assignment

Being a School Mentor or Professional Tutor can be extremely rewarding as well as requiring a great deal of commitment and hard work. We are very grateful to you for taking on this role with SCITT trainees this year. Thank you.

Dear Tutors,

Welcome to the 8th year of the Suffolk and Norfolk Secondary SCITT programme. Thank you for agreeing to contribute to the school-based training of SCITT trainees. The time that you give to trainees is always greatly appreciated by them and makes a tremendous contribution to their achievement and success. 

The SCITT programme offers Qualified Teacher Status (QTS) and a Professional Graduate Certificate in Education (PGCE) which is validated by University Campus Suffolk (an accredited College of the University of East Anglia) and the University of Essex. 

We are one of the largest SCITT providers in the country, having places for 47 trainees this year. Both Suffolk and Norfolk Local Authorities are keen to provide a local route for teacher training that also builds on the considerable expertise of the local schools. A school’s involvement in Initial Teacher Training also supports the development and retention of its staff, which in turn benefits pupils and parents. To date, the SCITT has provided about 275 well-trained staff for local schools.

About 85% of the training on the SCITT programme is completed in schools. The SCITT partnership includes secondary schools in both counties. We currently work with nearly 40 schools in a partnership that is genuinely responsive in seeking to provide high quality Initial Teacher Training and the best opportunities for trainees to fulfil their potential to become successful teachers.

We welcome your feedback about the SCITT programme during the year. You will have the opportunity to give your comments to the Professional Tutor and School Mentor representatives to present at the Programme Committee meetings each term, but if you wish to contact me directly with any comments or questions, please do so.

I hope that you will enjoy working with the SCITT trainees and that you will find the experience beneficial to you and your colleagues.

Linda Nunn

Secondary SCITT Leader
linda.nunn@cyp.suffolkcc.gov.uk

Criteria for the assessment of the Professional Standards for Qualified Teacher Status 
(to be used for grading trainee’s attainment on Trainee Reports)

	PROFESSIONAL ATTRIBUTES                                   
Relationships with children and young people

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q1
	Has high and demanding expectations of children and young people including a commitment to ensuring they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them.
	Has high expectations of children and young people including a commitment to ensuring they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them
	Generally has high expectations of children and young people including a commitment to ensuring they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them
	Does not have high enough expectations of children and young people. Lacks the commitment to ensure they can achieve their full educational potential. Has difficulty in establishing fair, respectful, trusting, supportive and constructive relationships with them

	Q2
	Is an excellent personal and professional role model to pupils. Consistently demonstrates the positive values, attitudes and behaviour they expect from children and young people.
	Is a good personal and professional role model. Demonstrates the positive values, attitudes and behaviour they expect from children and young people.
	Usually demonstrates the positive values, attitudes and behaviour they expect from children and young people.
	Fails to set a good example sending undesirable messages to pupils.

	Frameworks

	Q3 (a) 
	Shows understanding of the professional duties of teachers and the statutory framework within which they work.
	Recognises the professional duties of teachers and the statutory framework within which they work.
	Is aware of the professional duties of teachers and the statutory framework within which they work.
	Shows limited awareness of the professional duties of teachers and the statutory framework within which they work.  

	Q3 (b) 
	Consistently follows the policies and practices of the workplace and actively shares in collective responsibility for their implementation
	Follows the policies and practices of the workplace and shares in collective responsibility for their implementation.
	Is aware of the policies and practices of the workplace and shares in collective responsibility for their   implementation.
	Is sometimes unaware of the policies and practices of the workplace or fails to follow their guidance.  Is unable to share in collective responsibility for their implementation.




	Communicating and working with others



	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q4
	Consistently communicates effectively with children, young people, colleagues, parents and carers establishing productive relationships. 
	Communicates effectively with children, young people, colleagues, parents and carers
	Generally communicates effectively with children, young people, colleagues, parents and carers 
	Fails to communicate effectively with children, young people, colleagues, parents and carers

	Q5
	Understands, recognises and respects the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment.  
	Understands, recognises and respects the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment.  
	Recognises and respects the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment.  
	Has limited understanding of the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment.  

	Q6
	Establishes very good professional and working relationships from the outset.  Takes a full part in the life of the school and has a commitment to collaboration and co-operative working.
	Establishes good professional and working relationships from the outset.  Participates in the life of the school and has a commitment to collaboration and co-operative working.


	Establishes some professional and working relationships from the outset.  Recognises the importance of participating in the life of the school and has a commitment to collaboration and co-operative working.
	Fails to establish effective working relationships with colleagues.  

Does not ‘fit in’ to the staff or the school. Has difficulty in showing commitment to collaboration and co-operative working. 

	Personal professional development

	Q7 (a)
	Shows exceptional insight in critical self-evaluation and uses this, along with the effective practice of others, to improve their practice. Takes responsibility for identifying and meeting their developing professional needs
	Is able to improve own teaching, by evaluating it, learning from the effective practice of others and from evidence.  Is motivated and able to take increasing responsibility for their own professional development needs. 
	Reflects on and improves their own practice, and begins to take responsibility for identifying and meeting their  developing professional needs
	Self-evaluations are simplistic and non-reflective and are not used to improve future teaching.  Has a static view of teaching and does not understand the need for professional development.  

	Q7 (b)
	Is a reflective practitioner and can identify priorities for their early professional development in the context of induction.
	Can identify realistic and relevant priorities for their early professional development in the context of induction.
	Identifies priorities for their early professional development, in the context of induction, with support.
	Is unable to recognise the need or identify priorities for their early professional development in the context of induction.

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q8
	Sets their current teaching within a wider framework of national trends and initiatives. Has a creative and constructively critical approach towards innovation, being prepared to adapt practice where benefits and improvements are identified


	Has a creative and constructively critical approach towards innovation, being prepared to adapt practice where benefits and improvements are identified
	Is developing a creative and critical approach towards innovation, being prepared to adapt practice where benefits and improvements are identified
	Does not recognise the importance of innovation and is unable and unwilling to adapt practice even when benefits are identified

	Q9
	Is very receptive to praise, advice and constructive criticism.  Consistently acts upon advice and feedback and is open to coaching and mentoring. 
	Is normally receptive to praise, advice and constructive criticism. Usually acts upon advice and feedback and is open to coaching and mentoring.  
	Is often receptive to praise, advice and constructive criticism. Often acts upon advice and feedback and is open to coaching and mentoring.  
	Is unable to learn from others or act upon advice and constructive criticism.  Is reluctant to act upon advice and feedback and is open to coaching and mentoring.  




	PROFESSIONAL KNOWLEDGE AND UNDERSTANDING

Teaching and learning

	Q10
	Has a knowledge and understanding of a wide range of teaching, learning and behaviour management strategies and uses, adapts and evaluates them effectively in order to further pupils’ knowledge, understanding and skills.   Shows an ability to personalise learning and provide opportunities for all learners to achieve their potential.


	Has a knowledge and understanding of a range of teaching, learning and behaviour management strategies and uses, adapts and evaluates them in order to further pupils’ knowledge, understanding and skills.   Shows an ability to personalise learning and provide opportunities for all learners to achieve their potential.


	Has a knowledge and understanding of a range of teaching, learning and behaviour management strategies and knows how to use and adapt them, including how to personalise learning and provide opportunities for all learners to achieve their potential.
	Lessons fail to take account of differing abilities.  Teaching is unresponsive. Is unable to personalise learning and provide opportunities for learners to achieve their potential.

	Assessment and monitoring

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q11
	Has a very good understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges they are trained to teach, including those relating to public examinations and qualifications.


	Has a good understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges they are trained to teach, including those relating to public examinations and qualifications.
	Has a developing understanding of the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges they are trained to teach, including those relating to public examinations and qualifications.
	Has a limited understanding of the values, aims and purposes and the General Teaching Requirements set out in the National Curriculum Handbook.  

	Q12
	Shows a strong understanding of the theory and practice of both formative and summative assessment. Knows a range of approaches and uses them adeptly and confidently to monitor learners’ progress and to support planning and teaching, enabling learners to succeed. 


	Understands and regularly use a range of approaches to formative and summative assessment in order to monitor learners’ progress and to support planning and teaching, enabling learners to succeed.
	Knows a range of approaches to assessment, including the importance of formative assessment and begins to use them to monitor learners’ progress and to support teaching and planning, enabling learners to succeed.
	Does not recognise that there are a range of approaches to assessment. Fails to recognise the importance of formative assessment. Does not monitor learners’ progress.

	Q13
	Knows how to use local and national statistical information to evaluate the effectiveness of their teaching and to place the performance of the pupils that they teach into a wider context. Uses these assessments to monitor the progress of those they teach and to raise levels of attainment.


	Knows how to use local and national statistical information to evaluate the effectiveness of their teaching and to judge starting points of their pupils. Uses these assessments to monitor the progress of those they teach and to raise levels of attainment.
	Knows how to use local and national statistical information to evaluate the effectiveness of their teaching, to monitor the progress of those they teach and to raise levels of attainment.
	Fails to recognise the importance of   using local and national statistical information to evaluate the effectiveness of their teaching, Has difficulty in monitoring progress of those they teach.


	Subjects and Curriculum                                           

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q14
	Has a very secure knowledge and understanding of subjects, curriculum areas and related pedagogy to teach effectively across the age and ability range for which he/she is trained. Uses and applies subject knowledge accurately and perceptively to consolidate and extend pupil learning, communicating concepts very effectively.


	Has a secure knowledge and understanding of subjects, curriculum areas and related pedagogy to teach effectively across the age and ability range for which he/she is trained. Uses and applies subject knowledge to explain and communicate concepts effectively.        
	Has a sound knowledge and understanding of subjects, curriculum areas and related pedagogy to teach effectively across the age and ability range for which he/she is trained.  Is able to describe and communicate relevant skills and concepts to pupils.
	Understanding of subjects, curriculum areas and related pedagogy is limited. Has difficulty in describing and communicating relevant skills and concepts to pupils.

	Q15 

	Has a very good working knowledge of the relevant statutory and non-statutory curricula, frameworks, including those provided through the National Strategies for subjects, curriculum areas, and other relevant initiatives applicable to the age and ability range for which trained.
	Knows and understands the relevant statutory and non-statutory curricula, frameworks, including those provided through the National Strategies, for subjects, curriculum areas, and other relevant initiatives applicable to the age and ability range for which trained.
	Has a satisfactory understanding of the relevant statutory and non-statutory curricula, frameworks, including those provided through the National Strategies, for subjects, curriculum areas, and other relevant initiatives applicable to the age and ability range for which trained.


	Has a limited understanding of the relevant statutory and non-statutory curricula, frameworks, including those provided through the National Strategies, for subjects, curriculum areas, and other relevant initiatives applicable to the age and ability range for which trained.

	Literacy, numeracy and ICT

	Q16
	
	
	Has passed the professional skills tests in numeracy, literacy and ICT.
	Has not passed the professional skills tests in numeracy, literacy and ICT.

	Q17
	Uses skills imaginatively, confidently and accurately in literacy, numeracy and ICT to support their teaching and wider professional activities.
	Uses skills effectively in literacy, numeracy and ICT to support their teaching and wider professional activities.
	Knows how to use skills in literacy, numeracy and ICT to support their teaching and wider professional activities
	Needs significant support to use skills in literacy, numeracy and ICT to support their teaching and wider professional activities.




	Achievement and diversity                                        
	

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q18
	 Shows a high level of understanding of how children and young people develop and that the progress and well-being of learners is affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. They clearly understand how any barriers to progress can be overcome.
	Shows a good understanding of how children and young people develop and that the progress and well-being of learners is affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. They understand how any barriers to progress can be overcome.
	Understand how children and young people develop and that the progress and well-being of learners is affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. They are beginning to understand how any barriers to progress can be overcome.
	Fails to show an understanding of how children and young people develop and that the progress and well-being of learners is affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. They do not understand how any barriers to progress can be overcome.


	Q19
	Shows an ability and high level of understanding of how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and an inclusive approach in their teaching.
	Shows an ability and a good level of understanding of how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and an inclusive approach in their teaching.


	Knows how to make effective personalised provision for those they teach including those for whom English is an additional language or who have special educational needs or disabilities,  and how to take practical account of diversity and promote equality and an inclusive approach in their teaching.
	Fails to recognise how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities. Does not take practical account of diversity or promote equality and inclusion in their teaching.

	Q20
	Clearly knows and understands the roles and responsibilities of colleagues, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs, how support is provided, and how it is co-ordinated with other provision. 
	Knows and understands the roles and responsibilities of colleagues, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs, how support is provided, and how it is co-ordinated with other provision.
	Shows some understanding of the roles and responsibilities of colleagues, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs, how support is provided, and how it is co-ordinated with other provision.


	Has a limited understanding of the roles and responsibilities of colleagues, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs, how support is provided, and how it is co-ordinated with other provision.

	Health and well-being

	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q21 (a)
	Has a good knowledge of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people. Knows the key features of Every Child Matters and how it and The Children Act 2004 are used.
	Has a knowledge of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people. Knows the key features of Every Child Matters and how it and The Children Act 2004 are used.
	Shows an awareness of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people, and the key features of Every Child Matters and how it and The Children Act 2004 are used.
	Lacks awareness of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people.



	Q21 (b)
	Can confidently identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances, recognises what is expected of them and when to refer a child to colleagues for specialist support.


	Is able to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances. Is able to recognise what is expected of them and to refer a child to colleagues for specialist support
	Knows how to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances, and when to refer  a child to colleagues for specialist support.
	Does not recognise how to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances. Does not understand what is expected of them or when to refer a child to colleagues for specialist support.


	PROFESSIONAL SKILLS

Planning

	Q22
	Planning is consistently of a high standard, engaging and motivating pupils.  Plans for progression across the age and ability range for which he/she is trained, designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject knowledge.
	Planning is usually of a high standard, consistently engaging and motivating pupils.  Plans for progression across the age and ability range for which he/she is trained, designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject knowledge.
	Plans for progression across the age and ability range for which he/she is trained, designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject knowledge.
	Has difficulty with planning for progression across the age and ability range for which he/she is trained, Needs support in designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject knowledge.

	Q23
	Designs stimulating and meaningful opportunities for learners to develop their literacy, numeracy and ICT skills.
	Designs purposeful opportunities for learners to develop their literacy, numeracy and ICT skills.
	Design opportunities for learners to develop their literacy, numeracy and ICT skills.
	Fails to design opportunities for learners to develop their literacy, numeracy and ICT skills.

	Q24
	Frequently provides stimulating homework or other out-of-class work to sustain learners’ progress and to extend and consolidate their learning.
	Regularly plans relevant  homework or other out-of-class work to sustain learners’ progress and to extend and consolidate their learning.
	Plans homework or other out-of-class work to sustain learners’ progress and to extend and consolidate their learning.
	Is unable to plan homework or other out-of-class work to sustain learners’ 

progress and to extend and consolidate their learning.

	Teaching

	Q25 (a)
	Shows inventiveness in teaching lessons and sequences of lessons across the age and ability range for which he/she is trained. 

Uses a wide range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Teaches lessons and sequences of lessons effectively across the age and ability range for which he/she is trained. 

Uses a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Teaches lessons and sequences of lessons across the age and ability range for which he/she is trained. 

Uses a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion.
	Lessons lack structure and fail to motivate pupils.  Uses ineffective or unsuitable teaching methods.  Does not take practical account of diversity or promote equality and inclusion.

	Q25 (b)
	Builds on prior knowledge and 

makes links within learning, develops concepts and processes. Enables learners to foster metacognition, apply new knowledge, understanding and skills and meet learning objectives.
	Builds on prior knowledge and 

makes links within learning, develops concepts and processes. Enables learners to apply new knowledge, understanding and skills and meet learning objectives.
	Builds on prior knowledge, develops concepts and processes, enables learners to apply new knowledge, understanding and skills and meet learning objectives.
	Has difficulty in building on prior knowledge and developing concepts and processes. Lacks an ability to enable learners to apply new knowledge, understanding and skills and meet learning objectives.

	Q25 (c)


	Consistently adapts language to suit the learners they teach, introducing new ideas and concepts clearly and with inventiveness and enthusiasm. Uses a range of explanations and questions and employs discussions and plenaries effectively in their teaching.
	Usually adapts language to suit the learners they teach, introducing new ideas and concepts clearly and is often inventiveness and enthusiastic. Uses a range of explanations and questions and employs discussions and plenaries effectively in their teaching.
	Often adapts language to suit the learners they teach, introducing new ideas and concepts clearly, and uses explanations, questions, discussions and plenaries effectively.
	Has difficulty with adapting language to suit the learners they teach. Does not introduce new ideas and concepts clearly or use explanations, questions, discussions and plenaries effectively.

	Q25 (d)


	Is highly effective in managing the learning of individuals, groups and whole classes. Modifies their teaching with skill to suit the stage of the lesson.
	Manages the learning of individuals, groups and whole classes effectively. Is able to modify their teaching with skill to suit the stage of the lesson.
	Manages the learning of individuals, groups and whole classes, usually modifying their teaching to suit the stage of the lesson.
	Is inconsistent in managing the learning of individuals, groups and whole classes. Has difficulty in modifying their teaching with skill to suit the stage of the lesson.


	Assessing, monitoring and giving feedback

	Standards
	1. OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q26 (a)
	Consistently makes effective use of a range of assessment, monitoring and recording strategies.
	Usually makes effective use of a range of assessment, monitoring and recording strategies.
	Sometimes makes effective use of a range of assessment, monitoring and recording strategies.
	Is unable to make effective use of a range of assessment, monitoring and recording strategies.

	Q26 

(b)
	Is highly effective in assessing the learning needs of those they teach in order to set specific, challenging and achievable learning objectives.


	Is effective in assessing the learning needs of those they teach in order to set specific, challenging and achievable learning objectives.


	Is able to assess the learning needs of those they teach in order to set specific, challenging and achievable learning objectives.


	Has difficulty in assessing the learning needs of those they teach in order to set specific, challenging and achievable learning objectives.

	Q27
	Consistently provides timely, accurate and constructive feedback on learners’ attainment, progress and areas for development
	Usually provides timely, accurate and constructive feedback on learners’ attainment, progress and areas for development
	Often provides timely, accurate and constructive feedback on learners’ attainment, progress and areas for development
	Inconsistently provides feedback on learners’ attainment, progress and areas for development

	Q28
	Consistently supports and guides learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs in a variety of ways. Provides regular opportunities for them to do so. 


	Usually supports and guides learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs. Is beginning to provide regular opportunities for them to do so. 
	Often supports and guides learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs. Is beginning to provide opportunities for them to do so. 
	Is unable to recognise how to support and guide learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs. 


	Reviewing teaching and learning

	Q29
	Consistently evaluates the impact of their own teaching rigorously and accurately. Focuses on what all pupils have learned in lessons to modify planning and classroom practice to enable further learning. 


	Often evaluates the impact of their teaching on the progress of all learners, and modifies planning and classroom practice where necessary.
	Usually evaluates the impact of their teaching on the progress of all learners, and modifies planning and classroom practice where necessary.
	Does not evaluate the impact of their teaching on the progress of all learners. Unable to modify their planning and classroom practice where necessary.


	Learning environment



	Standards
	1.  OUTSTANDING
	2.  GOOD
	3.  SATISFACTORY
	4.  UNSATISFACTORY

	Q30
	Establishes a highly purposeful and safe learning environment in which pupils learn at a substantial rate and enjoy what they do. Is able to identify and provide opportunities for learners to learn in out of school contexts.
	Establishes a purposeful and safe learning environment in which pupils are learning and enjoying what they do. Is able to identify opportunities for learners to learn in out of school contexts.
	Establishes a purposeful and safe learning environment conducive to learning and identify opportunities for learners to learn in out of school contexts.
	Does not establish or maintain a purposeful learning environment.  Has difficulty in identifying opportunities for learners to learn in out of school contexts.

	Q31
	Employs effective classroom management strategies and a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence
	Employs a range of  classroom management strategies and a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence
	Establishes a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence
	Demonstrates considerable difficulties in class control.


	Team Working and Collaboration
	

	Q32
	Plays a full part in the life of the school. Works as a team member producing very effective relationships. Identifies opportunities for working with colleagues, sharing the development of effective practice with them. Makes a substantial and positive contribution to the corporate life and ethos of the school.
	Works as a team member producing effective relationships. Identifies opportunities for working with colleagues, sharing the development of effective practice with them. Makes a substantial and positive contribution to the corporate life and ethos of the school. 
	Works as a team member and identifies opportunities for working with colleagues, sharing the development of effective practice with them.
	Fails to establish effective working relationships with colleagues.  

Does not ‘fit in’ to the staff or the school.  

	Q33
	Consistently ensures that colleagues they are working with are appropriately involved in supporting learning and understand the roles they are expected to fulfil.
	Often ensures that colleagues they are working with are appropriately involved in supporting learning and understand the roles they are expected to fulfil.
	Usually ensures that colleagues they are working with are appropriately involved in supporting learning and understand the roles they are expected to fulfil.
	Does not involve colleagues in supporting learning and fails to explain /clarify the roles they are expected to fulfil


	SNITT LESSON 
OBSERVATION
	NAME OF TRAINEE
	
	YEAR GROUP
	NUMBER PRESENT

F:

M:
	INCLUSION

(IEP, SEN, EAL)
	DATE

	
	OBSERVER
	
	
	
	
	

	
	SUBJECT
	
	GROUPING 
	SUPPORT 
	
	TIME

	SCHOOL:
	
	
	
	
	
	

	CONTEXT AND AGREED FOCUS OF OBSERVATION:

To start with this may be general, but should then be more specific and should be agreed with the trainee before the lesson


	1 
	Professional attributes
	Evidence/Exemplification

	Q1
	(i)Have high expectations of all learners
	
	This is a working document and does not need to be rewritten or typed!

What did the pupils do? What did the trainee do? What was the impact on pupils?
Try to use positive comments about aspects of the lesson.

Recognise that there is a range of teaching styles. Acknowledge a range of approaches and the impact on learning
Try to relate comments to the relevant professional standards for QTS



	
	(ii)Commitment to ensuring achievement
	
	

	
	(iii)Establish working relationships with learners.
	
	

	Q2
	Demonstrate positive values, attitudes and behaviour
	
	

	Q4
	Communicate effectively with all
	
	

	Q7a
	Reflect on/ improve practice and identify PD needs
	
	

	Q8
	Creative and constructively critical approach
	
	

	Q9
	Act upon advice and feedback
	
	

	2
	Professional knowledge and understanding
	
	

	Q10
	Knowledge/understanding of teaching/learning and behaviour management strategies to personalise learning
	
	

	Q12
	Know range of approaches to assessment
	
	

	Q14
	Secure knowledge/understanding of subjects/curriculum areas and related pedagogy
	
	

	Q17
	Know how to use literacy/numeracy and ICT to support teaching/wider professional activities
	
	

	3
	Professional skills
	
	

	Q22
	Plan/design effective learning sequences
	
	

	Q23
	Design opportunities for learners to develop numeracy/literacy and ICT skills
	
	

	Q24
	Plan homework that extends/consolidates
	
	

	Q25a
	Use range of teaching strategies/resources
	
	

	Q25b
	Enable learners to apply new knowledge, understanding and skills
	
	

	Q25c
	Use explanations/questions/discussions/plenaries
	
	

	Q25d
	Manage learning of individuals/groups/whole classes
	
	

	Q26a
	Use range of assessment/monitoring and recording strategies
	
	

	Q26b
	Assess learning and set challenging learning objectives
	
	

	Q27
	Provide  timely, accurate and constructive feedback
	
	

	Q28
	Support and guide learners to reflect on learning
	
	

	Q29
	Evaluate impact of own teaching, modify planning/practice where necessary
	
	

	Q30
	Establish a purposeful/safe learning environment
	
	

	Q31
	Establish clear framework for classroom discipline
	
	

	Q33
	Ensure colleagues appropriately involved in supporting learning
	
	


	Subject Knowledge for Teaching Evaluation:

(Refer to “Indicators of Good Subject Knowledge in Teaching” for prompts)

Relate these comments to the topic / principle / idea being taught.
How good was the trainee’s own subject knowledge and understanding? How do you know this?
How appropriate were the methods the trainee used for teaching this topic / principle / idea?

How appropriate were the methods the trainee used for assessing pupils’ progress?
	Lesson Plan and Structure Evaluation:

(Refer to “Indicators of Good Subject Knowledge in Teaching” for prompts)

How effective or appropriate was the plan?

	Areas of Particular Strength (with reference to QTS standards)

Add as many areas of strength as you can. Be positive and use positive comments “good”, “very good”.

Try to relate these to the standards and to the targets set for the trainee.


	Points For Consideration/Development

Be factual about what happened in the lesson.

Try to identify the most significant area – remember your trainee’s self-esteem!



	Strategy to address key area for development:

(This will be discussed further at the trainee’s weekly meeting with the school mentor)

Identify what specifically needs to be done to address the area for development. Give suggestions of approaches and methods to address these areas.



	SUMMARY 

Start and end with the positives!           Circle/highlight one grade.        Ensure the grade matches the evaluative commentary
Grade: Outstanding                                Good                                      Satisfactory                                       Inadequate



	SNITT LESSON 

OBSERVATION
	NAME OF TRAINEE
	
	YEAR GROUP
	NUMBER PRESENT

F:

M:
	INCLUSION

(IEP, SEN, EAL)
	DATE

	
	OBSERVER
	
	
	
	
	

	
	SUBJECT
	
	GROUPING 
	SUPPORT 
	
	TIME

	SCHOOL:
	
	
	
	
	
	

	CONTEXT AND AGREED FOCUS OF OBSERVATION:  

                To start with this may be general, but should then be more specific and should be agreed with the trainee before the lesson

	Time 
	Evaluative Commentary  (with reference to relevant QTS standards)



	
	This is a working document and does not need to be rewritten or typed!

What did the pupils do? What did the trainee do? What was the impact on pupils?
Try to use positive comments about aspects of the lesson.

Recognise that there is a range of teaching styles. Acknowledge a range of approaches and the impact on learning

Try to relate comments to the relevant professional standards for QTS




	Subject Knowledge for Teaching Evaluation:

(Refer to “Indicators of Good Subject Knowledge in Teaching” for prompts)

Relate these comments to the topic / principle / idea being taught.
How good was the trainee’s own subject knowledge and understanding? How do you know this?
How appropriate were the methods the trainee used for teaching this topic / principle / idea?

How appropriate were the methods the trainee used for assessing pupils’ progress?


	Lesson Plan and Structure Evaluation:

(Refer to “Indicators of Good Subject Knowledge in Teaching” for prompts)

How effective or appropriate was the plan?

	Areas of Particular Strength (with reference to QTS standards)

Add as many areas of strength as you can. Be positive and use positive comments “good”, “very good”.

Try to relate these to the standards and to the targets set for the trainee.


	Points For Consideration/Development

Be factual about what happened in the lesson.


Try to identify the most significant area – remember your trainee’s self-esteem!



	Strategy to address key area for development:

(This will be discussed further at the trainee’s weekly meeting with the school mentor)

Identify what specifically needs to be done to address the area for development. Give suggestions of approaches and methods to address these areas.



	SUMMARY 

Start and end with the positives!           Circle/highlight one grade.        Ensure the grade matches the evaluative commentary
Grade: 
Outstanding                                Good                                      Satisfactory                                          Inadequate



Guidance for completion of the Trainee Report by School Mentors and Professional Tutors

When completing the Trainee Report towards the end of the Autumn and Spring terms, we would like you to assess the extent to which the trainee has met the Professional standards for QTS. In order to help you with this task, we have provided a number of prompt questions for you to consider when making your judgement of the trainee’s level of competence. Whilst you do not need to respond to every prompt question, you do need to make a comment about each of the 4 groups of standards within the 3 main sections outlined on the Trainee Report (Professional attributes, Professional knowledge & understanding and Professional skills) Your comments should be based on materials in the trainee’s portfolio, the reflective journal, the School Placement Folder and other relevant evidence which may be presented through a viva or which may arise from discussion.
When grading the trainee’s level of expertise for each of the sections on the report, please refer to the table showing the Criteria for the assessment of the Professional Standards for Qualified Teacher Status so that you are familiar with the expectations of each grade.

It is not expected that Grade 1 will be awarded in the Autumn term for Professional knowledge & understanding and Professional skills due to the trainee’s limited experience at this time. If Grade 1 is awarded for these main sections at the end of the Spring term, this may be subject to the moderation process. 

There is also an opportunity on the Trainee Report for you to comment on the progress of your trainee.

When you complete the number of days that the trainee has been absent, please do not include SCITT training days in this total.

It is important that consultation between the School Mentor and the Professional Tutor should take place when compiling this report. The completed report should then be discussed with the trainee and the trainee should write reflective comments about their progress and identified areas for development before the report is sent or emailed to the SCITT Office. Please ensure that the trainee keeps a copy of their report in their School Placement Folder. 

If you have any questions about this process, please contact the SCITT Office.

	PROFESSIONAL STANDARDS FOR QTS


	ASPECT OF TRAINEE’S PRACTICE

	Professional attributes
	Prompt questions on which judgement should be based

	Relationships with children and young people 
	

	Q1 Have high expectations of children and young people including a commitment to ensuring that they can achieve their full educational potential and to establishing fair, respectful, trusting, supportive and constructive relationships with them.

Q2 Demonstrate the positive values, attitudes and behaviour they expect from children and young people. 


	To what extent does the trainee:

· plan differentiated and challenging work in accordance with age, ability and external benchmarks and/or level descriptors thus meeting the needs of all learners?

· provide a secure, collaborative and esteem-building learning environment in which there is a culture of mutual respect?

· use their personal qualities and communication skills to; establish and maintain positive relationships with learners; motivate and encourage them to engage in and enjoy learning?

· establish high expectations of pupils’ behaviour and resolve conflicts appropriately?

· promote and ensure the social and physical health and well-being of all those present within the learning environment?

	Frameworks 
	

	Q3 (a) Be aware of the professional duties of teachers and the statutory framework within which they work. 

(b) Be aware of the policies and practices of the workplace and share in collective responsibility for their implementation


	To what extent does the trainee:

· demonstrate an awareness of the statutory duties as set out in the latest School Teachers Pay and Conditions Document as outlined in the Bristol Guide?

· understand the roles and responsibilities of the teacher in relation to the national agreement Raising Standards and Tackling Workload as outlined in the Bristol Guide?
· demonstrate an awareness of their responsibilities in relation to equality legislation and duties as outlined in the Bristol Guide.

· demonstrate an awareness of the importance of knowing about, and implementing a range of policies that support school practice?  (For example those that relate to equality, behaviour – including bullying, racial harassment and abuse – and special educational needs.)

	Communicating and working with others 
	

	Q4 Communicate effectively with children, young people, colleagues, parents and carers. 

Q5 Recognise and respect the contribution that colleagues, parents and carers can make to the development and well-being of children and young people and to raising their levels of attainment. 

Q6 Have a commitment to collaboration and co-operative working. 


	To what extent does the trainee:

· communicate in ways that demonstrates respect and sensitivity for others irrespective of their creed, culture or ethnicity?

· demonstrate a willingness to involve and consult the views of others and use their listening, empathic, and negotiation skills to establish an effective two-way communication with all those involved in the learning process?

· recognise, respect and value the knowledge and expertise brought to the school by colleagues undertaking a range of roles across the children’s workforce?

· demonstrate that they engage with others, including parents and/or carers, and other professionals in supporting learning and teaching, and in raising achievement levels?

	Personal professional development 
	

	Q7 (a) Reflect on and improve their practice, and take responsibility for identifying and meeting their developing professional needs.

(b) Identify priorities for their early professional development in the context of induction.
 

Q8 Have a creative and constructively critical approach towards innovation, being prepared to adapt their practice where benefits and improvements are identified.

Q9 Act upon advice and feedback and be open to coaching and mentoring. 


	To what extent does the trainee:

· use self-reviewing techniques to set personal learning goals and targets and to identify specific ways of improving their practice?

· seek out and critically engage the external resources available in an attempt to improve their professional practice?

· use the advice and feedback provided to them by more experienced colleagues along with their observation of others to move their practice on?

· demonstrate a positive approach towards accepting the advice and feedback of others including, for example, mentors, tutors, and peers? 

· fully understand the wider contextual implications of innovative practice for learning and teaching and develop their own practice as a result of this understanding?


	Professional knowledge and understanding
	

	Pedagogic knowledge and understanding
	

	Q10 Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies and know how to use and adapt them, including how to personalise learning and provide opportunities for all learners to achieve their potential. 

Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach effectively across the age and ability range for which they are trained. 

Q17 Know how to use skills in literacy, numeracy and ICT to support their teaching and wider professional activities. 


	To what extent does the trainee:

· use different organisational strategies to support individuals and groups effectively?

· select appropriate curriculum content and associated activities, and differentiate these effectively?

· use resources effectively to support learning?

· demonstrate that they can break down ideas and concepts and sequence them logically to support the development of pupils’ knowledge and understanding?

· demonstrate that they can answer pupils’ questions confidently and fully and respond to pupils’ common misconceptions?

· know how to use electronic tools and resources to support learning and teaching and their wider professional activities?

· know how to use their skills in literacy, numeracy and ICT to support the personalisation of learning?

	Knowledge of Assessment and monitoring 
	

	Q11 Know the assessment requirements and arrangements for the subjects/curriculum areas in the age ranges they are trained to teach, including those relating to public examinations and qualifications. 

Q12 Know a range of approaches to assessment, including the importance of formative assessment. 

Q13 Know how to use local and national statistical information to evaluate the effectiveness of their teaching, to monitor the progress of those they teach and to raise levels of attainment. 

Q15 Know and understand the relevant statutory and non-statutory curricula, frameworks, including those provided through the National Strategies, for their subjects/curriculum areas, and other relevant initiatives applicable to the age and ability range for which they are trained. 

  
	To what extent does the trainee:

· engage in discussion with experienced colleagues about assessment requirements and arrangements?

· demonstrate an awareness of how to moderate and interpret assessments?

· demonstrate that they are familiar with the attainment target levels of the National Curriculum and assessment criteria for public examinations, and how learners progress from one level to the next?

· apply a range of assessment strategies in different contexts and for different purposes?

· understand the benefits of involving pupils in the assessment of their own learning?

· demonstrate that they are aware of, and use group and individual targets and know how these are generated?

· understand the contribution that pupil-level data can make to learning and teaching, and to raising achievement?
· set realistic targets for achievement based on the data available to them?
· demonstrate awareness of the National Curriculum general teaching requirements relating to inclusion, use of language, use of ICT, and health and safety, and take account of the three principles for inclusion, in their planning and teaching?

· use National Strategy approaches, materials and resources in their planning and teaching? 



	Achievement and diversity 
	

	Q18 Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental, social, religious, ethnic, cultural and linguistic influences. 

Q19 Know how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and inclusion in their teaching. 

Q20 Know and understand the roles of colleagues with specific responsibilities, including those with responsibility for learners with special educational needs and disabilities and other individual learning needs. 


	To what extent does the trainee:

· know about and take account of the key factors that contribute to the development, progress and well-being of learners?

· demonstrate that they are aware of the extent to which different backgrounds and influences may have positive impacts on learning? 

· show an awareness of how various factors can present barriers to learning, progress and well-being, and how these barriers might be overcome?

· know how to identify and take account of the needs of specific groups of learners including, for example, those with special educational needs (SEN), and those from diverse social, cultural, ethnic, religious and linguistic backgrounds?

· show an awareness of the value and impact of the contribution that colleagues – for example the SENCO, a specialist HLTA or a TA/LSA – can make to learning, teaching and the child’s or young person’s well-being? 

	Health and well-being 
	

	Q21 (a) Be aware of current legal requirements, national policies and guidance on the safeguarding and promotion of the well-being of children and young people. 

(b) Know how to identify and support children and young people whose progress, development or well-being is affected by changes or difficulties in their personal circumstances, and when to refer them to colleagues for specialist support. 


	To what extent is the trainee:
· aware of the relevant elements of Every Child Matters applicable to the safeguarding and well-being of children and young people?

· able to recognise and identify an individual’s specific difficulties, and know how and when to intervene in order to support them?

· aware of their own and colleagues’ roles and responsibilities in relation to the safeguarding and well-being of children and young people and aware of  the circumstances in which they should refer a child or young person to colleagues for specialist support?? 

· aware of the role of specialist colleagues and external agencies working with children, young people and parents and of the school’s procedures for dealing with suspected abuse?




	Professional skills
	

	Planning and reviewing lessons
	

	Q22 Plan for progression across the age and ability range for which they are trained, designing effective learning sequences within lessons and across series of lessons and demonstrating secure subject/curriculum knowledge.

Q23 Design opportunities for learners to develop their literacy, numeracy and ICT skills. 

Q24 Plan homework or other out-of-class work to sustain learners’ progress and to extend and consolidate their learning.   

Q29 Evaluate the impact of their teaching on the progress of all learners, and modify their planning and classroom practice where necessary. 
	To what extent does the trainee:

· plan to take account of the course, syllabus or National Curriculum programme of study requirements and the age and ability range of the pupils?

· build on pupils’ prior experiences?

· demonstrate through their lesson planning secure knowledge and understanding of the subject they are training to teach?

· plan to support pupils in developing their numeracy, literacy and ICT skills?

· plan homework to take account of pupils’ attainment, needs and interests?

· make realistic judgements about their impact on the learning and progress of pupils?

· use their evaluations effectively to inform their planning and/or professional practice?



	Teaching 
	

	Q25 Teach lessons and sequences of lessons across the age and ability range for which they are trained in which they: 

(a) use a range of teaching strategies and resources, including e-learning, taking practical account of diversity and promoting equality and inclusion; 

(b) build on prior knowledge, develop concepts and processes, enable learners to apply new knowledge, understanding and skills and meet learning objectives; 

(c) adapt their language to suit the learners they teach, introducing new ideas and concepts clearly, and using explanations, questions, discussions and plenaries effectively; 

(d)  manage the learning of individuals, groups and 
      whole classes, modifying their teaching to suit the 
      stage of the lesson. 
	To what extent does the trainee:

· use the relevant National Strategy approaches, materials and resources?

· successfully differentiate teaching to take account of pupils’ needs and promote inclusion of all pupils in their teaching strategies and choice of resources?

· take account of prior learning and allow pupils to apply new knowledge, understanding and skills?

· communicate effectively with pupils in order to introduce concepts and ideas and respond to questions?

· use appropriately designed questions to monitor pupil progress and promote reflection and critical thinking?

· make effective use of a range of teaching styles and strategies in response to the learning needs of pupils?

· intervene effectively to support learning?



	Application of Assessment & monitoring 
	

	Q26 (a) Make effective use of a range of assessment, monitoring and recording strategies. 

(b) Assess the learning needs of those they teach in order to set challenging learning objectives. 

Q27 Provide timely, accurate and constructive feedback on learners’ attainment, progress and areas for development. 

Q28 Support and guide learners to reflect on their learning, identify the progress they have made and identify their emerging learning needs. 
	To what extent does the trainee:

· apply a range of assessment strategies in different contexts and for different purposes in line with the school’s assessment policy and use this information to set realistic, challenging and achievable objectives?

· provide oral and written feedback that is accurate, helpful, supportive and constructive?

· support pupils in making judgements about their progress towards meeting learning objectives and involve them in using the evaluative process to learn from their mistakes and to set learning targets?

	Establishing an Effective Learning environment 
	

	Q30 Establish a purposeful and safe learning environment conducive to learning and identify opportunities for learners to learn in out of school contexts. 

Q31 Establish a clear framework for classroom discipline to manage learners’ behaviour constructively and promote their self-control and independence.  

Q32 Work as a team member and identify opportunities for working with colleagues, sharing the development of effective practice with them. 

Q33 Ensure that colleagues working with them are appropriately involved in supporting learning and understand the roles they are expected to fulfil. 
	To what extent does the trainee:

· create and maintain a positive, purposeful, safe and secure learning environment for pupils?

· employ a range of appropriate strategies and make use of relevant school policies to secure effective learning behaviour?

· minimise the impact of negative behaviours of some pupils on teaching and on the learning of others?

· demonstrate an awareness of the ways in which colleagues can be involved constructively in the classroom to support learning, teaching and the well-being of pupils?

· establish effective collaborative working relationships with colleagues in and outside the classroom and use these to inform their practice?   (For example, specialist or year group teachers, teaching assistants, or during in-service training sessions.)

· effectively deploy colleagues (e.g. TA, Language assistant) in order to utilise their specific skills and expertise and ensure that they are involved appropriately?


	QTS Skills tests
	Date numeracy test passed         Date literacy test passed         Date ICT test passed

	Q16 Have passed the professional skills tests in numeracy, literacy and information and communication technology (ICT) 
	

















